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Three PresentationsThree Presentations
Dynamic Assessment for Fast Tracking First Graders Dynamic Assessment for Fast Tracking First Graders 
into Appropriate Instructional Tiers in Readinginto Appropriate Instructional Tiers in Reading
−− Doug FuchsDoug Fuchs

The Course of Reading Disability in First Grade: The Course of Reading Disability in First Grade: 
Latent Class Trajectories and Early PredictorsLatent Class Trajectories and Early Predictors
−− Don ComptonDon Compton

The Course of Math Disability in First Grade: The Course of Math Disability in First Grade: 
Latent Class Trajectories and Early PredictorsLatent Class Trajectories and Early Predictors
−− Lynn FuchsLynn Fuchs
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Why DA?Why DA?
With RTI, Tier 1 With RTI, Tier 1 NRsNRs are “atare “at--risk” and enter Tier 2 risk” and enter Tier 2 
tutoring as a diagnostic trial.tutoring as a diagnostic trial.
−− If responsive, we assume prevention has been If responsive, we assume prevention has been 

accomplished.accomplished.
−− If not responsive, we assume the student requires If not responsive, we assume the student requires 

more intensive intervention.more intensive intervention.
Problems:Problems:
−− Some who enter Tier 2 tutoring respond quickly. Some who enter Tier 2 tutoring respond quickly. 

The costly Tier 2 tutoring was not needed. The costly Tier 2 tutoring was not needed. 
−− For chronic For chronic NRsNRs, valuable time is lost in Tier 2 , valuable time is lost in Tier 2 

(10(10--30 weeks, depending on RTI model), before 30 weeks, depending on RTI model), before 
more appropriately intensive intervention can be more appropriately intensive intervention can be 
delivered.delivered.
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Why DA?Why DA?
Can DA, in combination with other measures, Can DA, in combination with other measures, 

accurately and efficiently identify:accurately and efficiently identify:

* False positives who don’t require Tier 2  * False positives who don’t require Tier 2  
tutoring (thereby saving schools valuable tutoring (thereby saving schools valuable 
resources)?resources)?

* Chronic * Chronic NRsNRs for whom Tier 2 will be for whom Tier 2 will be 
ineffective and special ineffective and special eded is necessary? is necessary? 
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Our DAOur DA

One 15One 15--30 minute session30 minute session
Scripted, standard administration Scripted, standard administration 
Designed to teach three decoding skills (taught Designed to teach three decoding skills (taught 
as linguistic word families):as linguistic word families):
−− CVC, CVC, CVCCVCee, , CVC(C)CVC(C)inging. . 

Uses Uses pseudowordspseudowords
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Our DAOur DA
For each decoding skill, 5 levels of increasingly explicit, For each decoding skill, 5 levels of increasingly explicit, 
scaffoldedscaffolded instruction (aka: “graduated prompts”).instruction (aka: “graduated prompts”).
After each instructional level, 6 nonsense words are presented After each instructional level, 6 nonsense words are presented 
(not used for instruction, but paralleling instructional items).(not used for instruction, but paralleling instructional items).
−− If 5+ words are read correctly, the skill is deemed If 5+ words are read correctly, the skill is deemed 

mastered, and the child progresses to the next skill. mastered, and the child progresses to the next skill. 
−− If < 5 words are read correctly, the student moves to the If < 5 words are read correctly, the student moves to the 

next, more explicit instructional level for the same skill. next, more explicit instructional level for the same skill. 
If the student fails to achieve mastery across the 5 If the student fails to achieve mastery across the 5 
instructional levels on a given skill, the DA session is instructional levels on a given skill, the DA session is 
terminated.terminated.
Score: Number of instructional levels necessary to master the Score: Number of instructional levels necessary to master the 
3 decoding skills (15 = student requiring all 5 levels on each 3 decoding skills (15 = student requiring all 5 levels on each 
of the 3 skills; 3 = student requiring only 1 level per skill). of the 3 skills; 3 = student requiring only 1 level per skill). 
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Scaffolding Levels for CVCScaffolding Levels for CVC
1.1. Read sample words to the child.Read sample words to the child.

2.2. Teach onset (e.g., examiner models differentiating words Teach onset (e.g., examiner models differentiating words 
that start with /b/ vs. words that start with /z/).that start with /b/ vs. words that start with /z/).

3.3. Teach rime (e.g., examiner models differentiating words that Teach rime (e.g., examiner models differentiating words that 
rime with /rime with /odod/ vs. words that rime with // vs. words that rime with /omom/)./).

4.4. Teach onsetTeach onset--rime blending (e.g., “This is the letter “b”. rime blending (e.g., “This is the letter “b”. 
These two letters say /These two letters say /omom/. Together, the sounds say /b/ //. Together, the sounds say /b/ /omom/ / 
//bombom/”)./”).

5.5. Teach onsetTeach onset--rime blending II (e.g., same as #4 except child rime blending II (e.g., same as #4 except child 
then teaches tester how to read /then teaches tester how to read /bombom/; then, plays game /; then, plays game 
“Guess My Word” where tester says words that child “Guess My Word” where tester says words that child 
identifies; last, child plays tester’s role in “Guess My identifies; last, child plays tester’s role in “Guess My 
Word”).Word”).
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Two Studies Two Studies 
Research QuestionsResearch Questions

1. What is the concurrent validity of DA with 1. What is the concurrent validity of DA with 
conventional measures of reading skill? conventional measures of reading skill? 

2. What is its value2. What is its value--added when combined added when combined 
with appropriate measures to predict with appropriate measures to predict 
responsiveness to reading instruction?responsiveness to reading instruction?
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Study 1: MidStudy 1: Mid--Year + 5 Weeks  Year + 5 Weeks  
First GradeFirst Grade

Participants were 105 1stParticipants were 105 1st--grade students.grade students.
In January, children were given WRMT Word In January, children were given WRMT Word 
ID, WRMT WA, and DA.ID, WRMT WA, and DA.
Each week, for 5 weeks, Word Identification Each week, for 5 weeks, Word Identification 
Fluency (WIF) was collected to estimate Fluency (WIF) was collected to estimate 
initial intercept and slope. initial intercept and slope. 
At Week 6, children were administered Word At Week 6, children were administered Word 
ID, WA, and Passage Reading Fluency. ID, WA, and Passage Reading Fluency. 


